[bookmark: _GoBack]PSYC 370: Understanding and Confronting Racism (4 credits)
Fall 2013, Mondays 7-10pm, Olin Rice 301 

Instructor: Stephanie Pituc, Ph.D.
Email: spituc@macalester.edu, preferred method of contact
Phone: (651) 696-6911, checked on Mondays
Office: Olin Rice 331
Office Hours: Mondays 5:30-6:30pm and by appointment

COURSE OVERVIEW

Racism is a complex, multidimensional phenomenon that underlies a system, by which differences based on “race” are used to assign disadvantage or privilege to particular social groups in a society (Brown, 2012). This course is designed to provide theoretical, empirical, and experiential learning regarding the system of racism in the United States as it is expressed by individuals, institutions, and cultures. Our investigation will look at issues of race, culture, identity, power, and privilege from a multidisciplinary lens, with emphasis on social and developmental psychology perspectives. Additionally, we will review research on associated outcomes related to racism (e.g., physical and mental health, socioemotional and educational outcomes, etc.) and strategies for coping with and confronting racism. Special attention will be paid to the varied experiences of racial-ethnic groups in the US via course readings, film screenings, analysis of current events, narratives, guest speakers, peer-to-peer interaction, and other class activities. 

Participants in the course will be expected to critically engage in the course by actively participating in large and small group discussions with peers, writing reflection papers and awareness-raising assignments, and completing a final project/paper that integrates self-reflection, theory, research, and other material from the course. Throughout the course, all student participants will also have the opportunity (and be expected) to confront racism as it exists in their own lives by examining their personal experiences, sources of socialization, biases, privileges, and worldviews as racial-ethnic cultural beings.

Prerequisites: For Psychology majors: PSYC 100, PSYC 201 (or equivalent course), and one intermediate level psychology course.  For non-Psychology majors: Permission of instructor.

COURSE OBJECTIVES

By the end of the course, students should have:
a) Increased knowledge of theories and research related to individual/interpersonal, institutional, and cultural racism 
b) Increased awareness of racial identity development and associated outcomes, as it applies to oneself and individuals of various racial-ethnic groups in the US
c) Increased knowledge of strategies for addressing and confronting racism and promoting system-level change

READINGS

Course readings will primarily consist of journal articles and book chapters to give participants a broad background in conceptual frameworks for understanding racism in the U.S., as well as contemporary perspectives and research findings. Readings will be accessible on the course’s Moodle site and should be completed prior to the class in which they are assigned. Please note that the assigned reading is subject to change, which will be announced in class, via email, and/or on the Moodle site.
EXPECTATIONS

Class Attendance and Absences
Attending class is essential to meeting the objectives of this course, particularly given the emphasis on peer-to-peer and experiential learning. However, I understand that extenuating circumstances may arise that call for missing class. In these situations, please consult with me as soon as possible to discuss your situation. As noted in the Assignments section, attendance and participation will “count” towards your final grade. For more information on Macalester College’s policies on attendance, see www.macalester.edu/academicprograms/academicpolicies/attendance/ 

Communication & Confidentiality
A classroom environment in which it is safe to share a diversity of experiences and opinions is critical to a fulfilling and successful experience in the course. It is expected that students will participate in a manner that demonstrates mindfulness and remains respectful of these differences. Please also exercise confidentiality regarding the contributions and reactions of your classmates. In other words, do not share details about what so-and-so said/did during class with others. You may, of course, talk about your own personal reactions with others or in general terms about the class.

Academic Integrity
You will be expected to follow Macalester College’s Academic Integrity Policy when completing work in this course. If you are unfamiliar with the policy, follow this link to get more information www.macalester.edu/academicprograms/academicpolicies/academicintegrity/

GRADING POLICIES

Grading
Students who take the course on an “pass/fail” basis (S/D/NC) must receive a grade of C- or higher to receive an “S.” A grade of D+/D/D- will receive an “SD,” and a failing grade will receive an “NC.” 

Grading Scale
The following system will be used to grade each assignment. The points will roughly correspond to letter grades according the below scale:

	
	87-89     B+
	77-79     C+
	67-69     D+

	93-100   A
	83-86     B
	73-76     C
	63-66     D

	90-92     A-
	80-82     B-
	70-72     C-
	60-62     D-

	
	
	
	0-59       NC



Submission of Assignments
All assignments are due by the beginning of the class period on the due date. Reflection papers will be submitted in hard copy, in class. All other paper assignments will be submitted on the course Moodle site. If you know you will be unable to turn in a paper on the day it is due, please make arrangements with me at least one week in advance (ASAP is best). If no prior arrangement is made, all late assignments will be marked down a full letter grade (10%) for each day they are late. “Late” assignments include 1) submissions made after the first 15 minutes of the class in which the assignment was due, and 2) out-of-class submissions to mailboxes, offices, email, etc. (unless prior arrangements have been made). Any paper not received within five days of the deadline will receive a “0.”


Incompletes
Unless the majority of the assigned work for the course has already been completed, an incomplete will not be given. If extenuating circumstances arise, I will direct you to the Dean of Students Office and, before making a decision about your request, take into account the advisement of the Dean of Students.

ASSIGNMENTS

Participation
This class is not a typical “lecture” style class, in which I stand in front of the class and talk at you. It is meant to be a student-driven course in which active engagement is key to everyone’s learning. Active engagement in the course takes shape in multiple modes of participation. There will be two ways “participation” is accounted for in course evaluation: Attendance/Contribution and Reflection papers.
	
	Attendance/Contribution. Students are expected to attend and actively participate in class. I will keep track of students’ attendance and level of contribution in class each week. Students will be assigned either a “null” (0), “check” (1), or “check plus” (2). A “null” will be assigned for class absences that are not discussed in advance with me. A “check” is defined as attendance in class with minimal/no active contribution to class discussion and activities. A “check plus” is defined as attendance in class with active contribution and engagement in class discussion and activities.

	Reflection papers. Given the complexity of the topic of racism, it is likely that throughout the semester, the class readings, discussions, activities, and assignments will stimulate intellectual inquiry and/or trigger strong reactions (and if not, the absence of a reaction is also worth exploring). Reflection papers are designed to provide the space to process the thoughts and emotions that result from engaging with the course materials. The goals of the reflection papers are to facilitate your understanding of the course concepts, to promote critical thinking, and to explore how the material applies to yourself and your world. You are required to write at least ten (10) reflection papers; extra credit will not be given for additional papers, though you are welcome to submit them for feedback. Each paper will be assigned either a “null” (0), “check” (1), or “check plus” (2). A “null” will be assigned for late papers or for papers that do not relate to the previous week’s materials or the present week’s assigned readings. A paper receiving a “check” is characterized by a superficial discussion of the assigned readings or course materials from the previous week(s). A paper receiving a “check plus” demonstrates thoughtful discussion of the course materials and expansion of these ideas into one’s life, family, peers, community, or future scholarly inquiry. Examples include applying course concepts to one’s own personal experiences, current events, or media representations; discussing applications to your current or future area of work; integrating concepts across classes; postulating future areas of research or intervention.

Awareness-Increasing Assignments
Two assignments are aimed at the course objectives to facilitate self-awareness and to increase awareness of the varied experiences of others as racial-ethnic cultural beings. 

Autobiographical sketch. This assignment is a qualitative research project into your racial identity and its development. It should document specific incidents and/or identify factors that have contributed to your racial identity awareness (or lack of awareness). These can include personal experiences, media, experts, group experiences, peers, family interactions, etc. You can also discuss whether there are discrepancies between how you self-identity and how others perceive you (i.e., ascribed identity or “reflected appraisals”). In instances where you have no clear history to report, you should discuss and speculate about your lack of awareness (e.g., what does it mean to not be consciously aware of race?). You may also discuss how other social identities (e.g., ethnicity, immigration status, nativity, gender, social class, sexual orientation, ability status) intersect with your racial identity; however, the bulk of your paper should focus on your racial identity.  The paper should be 4-6 pages, following the standard paper formatting criteria (see below). Citations are not required for this assignment. Further details and grading criteria for the autobiographical sketch will be provided in a separate document and posted on the Moodle site.

Community interview paper and presentation. For this assignment, you will interview someone in the community (i.e., not a fellow classmate) who identifies themselves in a way that is different from your own racial identification. The goal is to gain insight and awareness into another person’s idiographic experience as a racial-ethnic cultural being, while also integrating an awareness of your own biases and worldview as a “researcher.” You will ask the interviewee the sorts of questions addressed in the Autobiographical Sketch and apply relevant concepts from the course covered thus far.  Additionally, you should postulate how your own racial identity and development might have influenced the interaction and changes that you noticed in yourself from before to after the interview. Please integrate at least four citations of theoretical or empirical references. Finally, you will share your “findings” with the class in an 8-10 minute presentation. The paper should be 6-8 pages, following the standard paper formatting criteria. Further details and grading criteria will be provided in a separate document and posted on the Moodle site.

Racism Intervention Project 
The Racism Intervention Project (RIP) will allow students to address a situation of interest, analyze the ways in which it represents the dynamics of racism, and propose an empirically-supported social justice intervention. The project will have two parts, the Analysis Paper (6-8 pages) and the Proposal/Paper (12-15, not including references). Students are also recommended, but not required, to submit an Outline to me by October 28th to receive feedback on their project topic. The project is in the spirit of a grant application/proposal, in which a successful project will convince the reader why this situation is a problem that should be addressed and a thorough rationale for the proposed intervention/project. On the last day of class, students will give a brief presentation of their project to share what they learned. More detailed information on the RIP assignment will be provided in a separate document and on the Moodle site.

	Assignments
	%
	Points
	Due date

	Participation
	
	
	

	     Attendance/Contribution 
	10%
	20 pts
	Weekly

	     Reflection papers (10)
	10%
	20 pts
	10x/Sem

	Awareness-Increasing Assignments
	
	
	

	     Autobiographical Sketch
	15%
	30 pts
	Sept 30

	     Community Interview Paper/Presentation 
	20%
	40 pts
	Oct 21

	Racism Intervention Project
	
	
	

	     RIP Outline
	0%
	0 pts
	by Oct 28

	     RIP Analysis Paper 
	15%
	30 pts
	Nov 18

	     RIP Proposal Paper/Presentation
	30%
	60 pts
	Dec 16

	Total 
	100%
	200 pts
	



Grades will be assigned based on 1) the quality of your work, 2) the extent to which completed coursework adheres to the goals of the class and assignment guidelines, and 3) the time it was submitted. Late and incomplete assignments will be penalized.

Formatting of Assignments
All papers should be typed, double-spaced, in font approximating the size of 12-point Times New Roman, and with 1-inch margins. Citations and reference lists should be formatted in APA 6th edition style.
RESOURCES

The Health and Wellness Center is located in the Leonard Center. Individual counseling appointments, support groups, and drop-in times are available for students who could benefit from assistance with managing academic and personal concerns. www.macalester.edu/healthandwellness/counseling/ 

Department of Multicultural Life & Student Organizations. The mission of the Department of Multicultural Life (DML) is to provide transformative leadership in creating a Macalester community that is equitable, inclusive, and socially just for everyone, www.macalester.edu/multiculturallife/. Macalester also hosts a number of student organizations that can be a source of education, opportunity, and support, www.macalester.edu/directory/studentorganizations. 

Students with Disabilities. I am committed to providing assistance to help you be successful in this course. Accommodations are available for students with documented disabilities. Contact the Associate Dean of Students, Lisa Landreman, at (651) 696-6220 to make an appointment. Students are encouraged to address any learning needs or accommodations with me as soon as possible. Additional information regarding the accommodations process for students with disabilities can be found at: www.macalester.edu/studentaffairs/disabilityservices/


UNDERSTANDING & CONFRONTING RACISM
FALL 2013 CLASS SCHEDULE & READINGS
(All readings are required unless noted. Schedule and readings are subject to change.)

PART I:  BACKGROUND & CONTEXT 

Sept 9		Introduction
Jones, J. M. (1997). Prejudice and racism revisited. In J. M. Jones (Ed.), Prejudice and racism (pp. 1-15). New York: McGaw-Hill.

Sept 16		Social scientific study of race and racism	
Markus, H. R. (2008). Pride, prejudice, and ambivalence: Toward a unified theory of race and ethnicity. American Psychologist, 63(8), 651-670.

Helms, J. E., Jernigan, M., & Mascher, J. (2005). The meaning of race in psychology and how to change it: A methodological perspective. American Psychologist, 60(1), 27-36.

American Sociological Association. (2003). The importance of collecting data and doing social scientific research on race. Washington, DC: American Sociological Association.

Ponterotto, J. G. (2005). Qualitative research in counseling psychology: A primer on research paradigms and philosophy of science. Journal of Counseling Psychology, 52(2), 126-136.

Jones, J. M. (1997). Prejudice and racism revisited. In J. M. Jones (Ed.), Prejudice and racism (Ch 1, pp. 1-15). New York: McGaw-Hill.

Sept 23		Racial identity development; Unearned advantage/privilege
Sellers, R. M., Smith, M. A., Shelton, J. N., Rowley, S. A., & Chavous, T. M. (1998). Multidimensional model of racial identity: A reconceptualization of African American racial identity. Personality and Social Psychology Review, 2, 18-39.

Helms, J. E. (1995). An update of Helms’s White and People of Color Racial Identity Models. 181-198. In J. G. Ponterotto, J. M. Casas, L. A. Suzuk, & C. M. Alexander’s (Eds.) Handbook of multicultural counseling (pp. 181-191). Thousand Oaks, CA: Sage Publications. 

Suyemoto, K. L. & Dimas, J. M. (2003). To be included in the multicultural discussion: Check one box only. In J. S. Mio, & G. Iwamasa (Eds.), Culturally diverse mental health: The challenges of research and resilience (pp. 55-81). New York: Brunner-Routledge.

McIntosh, P. (1988). Unpacking the invisible knapsack. Retrieved from http://nymbp.org/reference/WhitePrivilege.pdf 

Grillo, T., & Wildman, S. M. (1991). Obscuring the importance of race: The implication of making comparisons between racism and sexism (Or other –isms). Duke Law Journal, 1991(2), 397-412.

Sept 30 	Challenges to Understanding Racism – Differences in Perspectives; Colorblindness vs. Multiculturalism
***Autobiographical Sketch due, submit on Moodle***

Eibach, R.P. & Ehrlinger, J. (2006). "Keep your eyes on the prize": Reference points and racial differences in assessing progress toward equality. Personality and Social Psychology Bulletin, 32(1), 66-77.

Norton, M. I., & Sommers, S. R. (2011). Whites see racism as a zero-sum game that they are now losing. Perspectives on Psychological Science, 6(3), 215-218.

Knowles, E.D., Lowery, B.S., Hogan, C.M., & Chow, R.M. (2009). On the malleability of ideology: Motivated construals of color blindness. Journal of Personality and Social Psychology, 96(4), 857-869. 

Richeson, J.A. & Nussbaum, R.J. (2004). The impact of multiculturalism versus color-blindness on racial bias. Journal of Experimental Social Psychology, 40, 417-423. 

Plaut, V. C., Thomas, K. M., & Goren, M. J. (2009). Is multiculturalism or color blindedness better for minorities? Psychological Science, 20(4), 444-446.

Apfelbaum, E. P., Norton, M. I., & Sommers, S. R. (2012). Racial color blindedness: Emergence, practice, and implications. Current Directions in Psychological Science, 21(3), 205-209. 

PART II:  THE MULTIDIMENSIONAL SYSTEM OF RACISM 

Oct 7	Contemporary prejudice and racial microaggressions
Pearson, A. R., Dovidio, J. F., & Gaertner, S. L. (2009).  The nature of contemporary prejudice: Insights from aversive racism.  Social and Personality Psychology Compass, 3, 314-338.

Sue, D. W., Capodilupo, C. M., Torino, G. C., Bucceri, J. M., Holder, A. M. B., Nadal, K. L., & Esquilin, M. (2007). Racial microaggressions in everyday life: Implications for clinical practice. American Psychologist, 62(4), 271–286. 
Dovidio, J. F., Gluszek, A., & John, M.-S. (2010). Understanding bias toward Latinos: Discrimination, dimensions of difference, and experience of exclusion. Journal of Social Issues, 66(1), 59-78.
Ong, A. D., Burrow, A. L., Fuller-Rowell, T. E., Ja, N. M., & Sue, D. W. (2013). Racial microaggressions and daily well-being among Asian Americans. Journal of Counseling Psychology. Advance online publication.
Oct 14	Social categorization and stereotyping 
***Please take the four-category IAT at https://implicit.harvard.edu/implicit/featuredtask.html ***

Tajfel, H. & Forgas, J.P. (1981). Social categorization: Cognitions, values and groups. Reprinted in C. Stangor (2000), Stereotypes and prejudice: Essential readings (pp. 49-63). Philadelphia, PA: Psychology Press.
Stangor, C. & Schaller, M. (1996). Stereotypes as individual and collective representations. In C. Macrae, C. Stangor, & M. Hewstone (Eds.), Stereotypes and Stereotyping, pp. 3-40. New York: The Guilford Press.

Payne, B. K. (2006). Weapon bias: Split-second decisions and unintended stereotyping. Current Directions in Psychological Science, 15(6), 287-291.

Kim-Prieto, C., Goldsteon, L. A., Okazaki, S., & Kirschner, B. (2010). Effect of exposure to an American Indian mascot on the tendency to stereotype a different minority group. Journal of Applied Social Psychology, 40(3), 534-553. 

Oct 21	The role of groups 
*** Community interview paper and in-class presentations***
Film: A Class Divided

Brewer, M. B. (1999). The psychology of prejudice: Ingroup love or outgroup hate? Journal of Social Issues, 55,492-444. 

Kim, C. J. (1999). The racial triangulation of Asian Americans. Politics and Society, 27(1), 105-138.
Oct 28		Race-related stress and individual-level outcomes
***RIP Outline due for feedback/advising***

Clark, R., Anderson, N. B., Clark, V. R., & Williams, D. R. (1999). Racism as a stressor for African Americans: A biopsychosocial model. American Psychologist, 54(10), 805-816.

Perez, D. J., Fortuna, L., & Alegría, M. (2008). Prevalence and correlates of everyday discrimination among U.S. Latinos. Journal of Community Psychology, 36(4), 421-433. 

Williams, D. R., & Mohammed, S. A. (2013). Racism and health I: Pathways and scientific evidence. American Behavioral Scientist, 57(8), 1152-1173. 

Richeson, J. A., & Trawalter, S. (2005). Why do interracial interactions impair executive function? A resource depletion account. Journal of Personality and Social Psychology, 88(6), 934-947.

Nov 4 	Institutional racism and historical trauma
Guest: Sharon Goens from American Friends Service Committee, www.afsc.org/office/st-paul-minn 

Jones, J. M. (1997). Understanding racism II: Institutional racism. In J. M. Jones (Ed.), Prejudice and racism (Ch 15, pp. 436-470). New York: McGaw-Hill.

Snowden, L.R., & Yamada, A-M. (2005). Cultural differences in access to care. Annual Review of Clinical Psychology, 1, 143-166.

Whitbeck, L. B., Adams, G. W., Hoyt, D. R., & Chen, X. (2004). Conceptualizing and measuring historical trauma among American Indian people. American Journal of Community Psychology, 33, 119-130.

Wieland, L. (2011, April 17). Minnesota’s racial disparities: A judge’s view. StarTribune. Retrieved from http://www.startribune.com/opinion/commentaries/119948639.html 

Nov 11	Cultural racism and internalized oppression
Jones, J. M. (1997). Understanding racism III: Cultural racism. In J. M. Jones (Ed.), Prejudice and racism (Ch 16, pp. 471-502). New York: McGaw-Hill.

David, E. J. R., & Derthick, A. O. (Anticipated in 2014). What is internalized oppression, and so what? (pp. 1-45). In E. J. R. David (Ed.) Internalized oppression: The psychology of marginalized groups. New York, NY: Springer Publishing.

Pyke, K., & Dang, T. (2003). “FOB” and “Whitewashed”: Identity and internalized racism among second generation Asian Americans. Qualitative Sociology, 26(2), 147-172. 

Nov 18	Intersections: Racism and other -isms
***RIP Analysis Paper due***

Lee, T. L., & Fiske, S. T. (2006). Not an outgroup, not yet an ingroup: Immigrants in the Stereotype Content Model. International Journal of Intercultural Relations, 30, 751-768.

Moradi, B., & Subich, L. M. (2003). A concomitant examination of the relations of perceived racist and sexist events to psychological distress for African American women. The Counseling Psychologist, 31(4), 451-469.

Linder, C., & Rodriguez, K. L. (2012). Learning from the experiences of self-identified women of color activists. Journal of College Student Development, 53(3), 383-398. 

PART III:  COPING WITH AND CONFRONTING RACISM 

Nov 25		Coping with racism and racial discrimination 
Film:  Last Chance for Eden (88 min)

Jones, J. M., Dovidio, J. P., & Vietze, D. L. (2014). Coping with and adapting to stigma and difference. In The psychology of diversity beyond prejudice and racism (pp. 205-237). Malden, MA: Blackwell Publishing Ltd.

Ruggiero, K. M., & Taylor, D. M. (1997). Why minority group members perceive or do not perceive the discrimination that confronts them: The role of self-esteem and perceived control. Journal of Personality and Social Psychology, 72(2), 373-389.

Moradi, B., & Hasan, N. T. (2004). Arab American persons’ reported experiences of discrimination and mental health: The mediating role of personal control. Journal of Counseling Psychology, 51(4), 418-428.

Dec 2	Interpersonal contact and confrontation of racism
Allport, G. (1954). The nature of prejudice (Ch 1-4). Reading, MA: Addison Wesley.

Pettigrew, T. F., & Tropp, L. R. (2006). A meta-analytic test of intergroup contact theory. Journal of Personality & Social Psychology, 90, 750-783.

Czopp, A.M., Monteith, M.J., & Mark, A.Y. (2006). Standing up for a change: Reducing bias through interpersonal confrontation. Journal of Personality and Social Psychology, 90(5), 784-803.

Carr, P. B., Dweck, C. S., & Pauker, K. (2012). “Prejudiced” behavior without prejudice? Beliefs about the malleability of prejudice affect interracial interactions. Journal of Personality and Social Psychology, 103(3), 452-471. 

Dec 8		Community-level strategies and interventions; Addressing power and privilege
Freire, P. (1993). Pedagogy of the oppressed (Ch 2, pp. 71-86).  New York: Continuum.
Lyubansky, M. & Barter, D. (2011). Restorative approaches to racial conflict. Peace Review, 23, 37-44.

Israel, B. A., Schultz, A. J., Parker, E. A., & Becker, A. B. (1998). Review of community-based research: Assessing partnership approaches to improve public health. Annual Review of Public Health, 19, 173-202. 

Feagin, J. R., & McKinney, K. D. (2003). Combating racism: Active behavioral strategies. In The Many costs of racism (pp. 147-179). New York: Rowman & Littlefield Publishers.

Dec 16		Final project/paper presentations & Course wrap-up
***Final Papers Due***
Complete course evaluations in class	

Wu, F. H. (2002). The power of coalitions: Why I teach at Howard. In F. H. Wu’s Yellow: Race in America beyond Black and White (pp 301-348). New York: Basic Books.
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