CPPH/7
Community Psychology and Public Health
Instructor:	Jaine Strauss		Psychology 380
		Olin 326		Spring 2014
		651.696.6114

Office Hours:	Mondays, 2:00 – 4:00 pm (Neill 100c)
		Thursdays, 1:15 – 2:45 pm (Neill 100c)
		Fridays, 11:00 – noon (OLRI 326)
		By appointment		
				 	
Course overview:     
This course will examine the inter-related fields of community psychology and public health, disciplines that share a commitment to the promotion of well-being in a social and cultural context.  We will explore theory, research, and praxis related to ecological analyses, empowerment models, prevention and health promotion, social networks, community organizing, and social policy.  These conceptual tools will help us understand the complex processes underlying clinical psychopathology (e.g., serious and persistent mental illness), behavioral health (e.g., smoking; obesity), and symptoms of structural violence (e.g., domestic violence; homelessness).  Throughout the course, we will focus on the unique contributions of psychological scholarship to improving population health.  In addition to reading about these topics, you will participate in a weekly civic engagement experience to gain direct understanding of these concepts.  Not only will you provide valuable assistance to a community agency, you will also enhance your education (and, if community psychology’s central tenets are valid, improve your own psychological health).  

Course objectives:
1) to introduce you to key topics within the fields of community psychology and public health psychology
2) to sharpen your critical thinking skills by exploring the assumptions, implications, and limitations associated with common approaches to alleviating distress and promoting wellbeing.
3) to help you apply what you learn in this course to real world settings and to help advance the work of a community organization

Requirements:
	Attendance and ACTIVE participation/reflection papers/in-class writing (10-20%)
	Civic engagement placement (10-15%)
	Class facilitation (15-25%)
	Prevention and promotion project (5-10%)
	Midterm essay (including peer review)(15-30%)
	Final project (15-30%)

Participation, reflection papers, and in-class writing
The material in this course is most effectively mastered through careful reading, critical thinking, and lively debate/discussion.  All of the class assignments reflect the one and only "fact" of community psychology:  no issue is cut-and-dried.  Therefore, the success of this course depends on our ability to have high-level conversations about the readings.  Your informed participation is the most important requirement for this class.  Although I know that you all have many commitments (and I really do hope you have time to have a life outside of your schoolwork), I will expect you to read the assigned articles in depth before each class meeting.  

Because careful reading of the articles is so crucial to the success of the seminar, I am experimenting with two complementary activities.  Five times during the term, you will prepare a brief (2-4 page) reflection paper on the readings.  In these papers (to be submitted in .doc or .docx format via Moodle), you will demonstrate not only that you’ve read all of the assigned papers but, more importantly, that you’ve thought about them.  To accomplish this, you will provide a critical analysis of the issues raised by the papers and/or a synthesis of their arguments.  I will grade the papers using a 0-4 point scale; full credit will be given to reflection papers that show clear mastery and astute exploration of all of the assigned material.  Reflection papers are due by 5 pm on Wednesday (two hours before class starts).  I will be quite strict about this deadline; late papers will receive a zero.  I will assign you to the weeks you’ll write reflection papers.  You may swap weeks if you’re leading class on one of your assigned days or if you know you’ll be out of town.  

I will also periodically ask you to do some in-class writing to confirm you’re prepared for class.  At random intervals, we’ll take a few minutes of classtime for you to summarize in writing the key arguments or issues raised by the readings.  Thoughtful and accurate summaries will receive a check, whereas summaries that are superficial, inaccurate, or vague will receive a zero.  Zeros will detract from your participation grade, and a pattern of zeros will also reduce your overall course grade.

Participation grades are based on how engaged you are in class discussion, but “engagement” can be shown in different ways.  Making well-informed comments in class is important, but so are other contributions, like asking questions that draw out the views of others and listening attentively and respectfully.  Multiple unexcused absences from class will result in a failing grade in participation and may reduce your grade for the class.  Of course, this is a course about public health, and coming to class with a contagious illness is not consistent with good public health practice.  If you’ve got a serious, contagious illness, please let me know … and stay home (and get better as quickly as you can).  We’ll figure out how best to make up the material you’ve missed.

Civic engagement placement
You will each spend a minimum of 20 hours during term (ideally two hours each week) volunteering at a setting that reflects one of the central aims of community psychology or public health psychology.  It is vital to the objectives of this course that you provide a service to your setting; while observational learning and shadowing can be quite instructive, they will not suffice for this course.  Because the agency (and, more importantly, its clients/consumers/residents) will be counting on you, you will need to attend your placement each week.  If, for some insurmountable reason, you cannot attend, you must give the agency appropriate notice.  I also expect you to make up the time.  

I will meet with each of you individually to help you figure out some possible sites.  I’ve been working closely with Paul Schadewald at the Civic Engagement Center to identify excellent community partners based on the information you provided on your interest sheets, and he remains a great resource.  Once you’ve secured your site, you will lay out your goals for your civic engagement experience.  These goals may change as the semester unfolds, but you will find it useful to always have specific objectives in mind (this will help you continue to learn even when you’re stuck doing tedious or repetitive tasks). 
     
We will periodically devote portions of class to conversations about your placement experiences.  These discussions are intended both to inform you about what your fellow classmates are experiencing and also to help people learn from each other (e.g., link theory to praxis in the context of your placements; problem-solve around sticky issues; recommend resources; provide support; combat burnout). Please let me know as soon as possible if you are experiencing problems at your site so that I can help out.  

You will maintain a weekly journal detailing your reactions to both the course material and your placement site.  Do not use identifying information in your journal!  Although we will all be bound by the strictest ethical guidelines in our dealings this term, you must protect the confidentiality of those with whom you will work this term.  I’ve attached additional information about journaling to the back of this syllabus.  At the end of the term, you will fill out an evaluation form about your civic engagement experience and write a brief (3-5 page) paper that relates your experience at your site with the course concepts.

Class facilitation
The goal of the class facilitation is to put you in charge of your education.  The experience of leading class is intended to enhance your engagement with and learning from the course, to build your sense of connection as a community of scholars, and to offer a wider variety of classroom experiences.  Here’s how the class facilitation will work:  each of you will sign up for a 40-minute block of time in which you will facilitate class.  I will ask you to choose a topic within the next week, and then I will assign you a date.  Your responsibilities for this experience are:
· To undertake a thorough research process to learn about your topic (starting early will be critical to your success, as you will likely need to order some articles using interlibrary loan).  This research process may involve web resources but must involve substantial, peer-reviewed journal-based scholarship. You will turn in an annotated bibliography of the six best sources you use to prepare for your class facilitation.
· To choose a reading to stimulate discussion/edification about your topic (and to arrange for timely dissemination to your seminar-mates);
· To lead the class for 40 minutes.  Typically, you will spend this time using a combination of pedagogic techniques:  leading discussion, providing new material via a brief PowerPoint lecture, offering an engaging activity, showing a video clip, staging a debate, etc.  The best class facilitations show a high degree of organization and creativity.  The least successful class facilitations reflect inadequate preparation and attention to your audience’s attention span (especially late on a Wednesday night).  

I recognize that this is a welcome assignment for some and an unforgivable curse for others; some of you will relish the chance to lead the class, while others among you would rather endure an eternal polar vortex without mittens.  We all share the responsibility for creating a classroom climate where all students feel comfortable engaging in this experience.  For what it’s worth, the vast majority of students report that they enjoyed the experience of leading class, and many wish they’d had more and longer opportunities to do so.  I will meet with you individually at least twice to help you with this assignment – once right after you begin your research on your topic, and another time at least two weeks before you are scheduled to lead class so that we can review and fine-tune your gameplan.  I am happy to meet with you as often as you wish to ensure that the class facilitation is a great experience for you and for your classmates.  A more detailed overview of the expectations for your class facilitation experience is on Moodle.

Prevention and promotion presentation 
One of the hallmarks of community psychology is the concept of preventing distress and promoting health.  In order to enrich our conversations about these topics, I will ask each of you to read an article or two about a particular prevention or promotion program.  You will then write a brief synopsis of the program (following the guidelines attached to the end of this syllabus) and describe the program orally in class.  In an ideal world, the program you select will link to your field placement.  Please note that your article should describe a particular intervention project, not a review of a series of intervention programs for a particular issue/population.
 
Midterm Essays
The course requirements also include a midterm essay.  I will supply you with a list of possible topics, from which you will select one.   You will have just over a week to write your exam, and you are welcome to any resources you like (but no outside research is necessary or expected).  You will swap papers with a classmate so that each of you can have a peer review of your work before you submit a final version of your essay.  

Final project
The final project will be on a topic of your choosing, and you will organize a brief presentation of your work for the last class meeting.  Ideally, your final project will tie in with your civic engagement site, either through a relevant library research investigation or through an actual or proposed community intervention project.  I would be happy to help you design your final project and urge you to contact me early in the semester to begin thinking about possible plans.



IMPORTANT POLICIES:
· I want all students to succeed and therefore I am eager to provide reasonable accommodations to all students with disabilities.  Please see Lisa Landreman in the Dean of Students office as soon as possible to discuss your need for accommodations, and she will send me a confidential letter detailing the appropriate accommodations for this course.

· LATE ASSIGNMENTS WILL BE ACCEPTED BUT THERE WILL BE A GRADE PENALTY.  Your grade will drop by a grade interval for each day between the official due date and the date I receive your paper.  I define “day” as a 24-hour interval.  For instance, if a paper is due on Friday at 4:30 pm and you turn it in on Sunday at 10:30 am, your grade would drop from, for example, a B+ to a B-.  I recognize that sometimes life interferes with academic work.  If there are mitigating circumstances that preclude your completing your work by the due date, please come talk to me and we will discuss whether a grade penalty is warranted.  

· Any evidence of academic dishonesty (e.g., plagiarism on papers) will, in accordance with college guidelines, be reported to the Director of Academic Programs and will result in a grade of “0” on the assignment.  Under certain circumstances, it may result in your failing the course.  If you have a question about what constitutes academic dishonesty, please consult with me. 

· INCOMPLETES WILL ONLY BE GRANTED UNDER EXTRAORDINARY CIRCUMSTANCES.   Being busy at the end of the term is not an extraordinary circumstance.    


Important Dates
ASAP		Meet with me about civic engagement sites
Various dates	Attend community organizing events
3/5		Prevention/promotion assignment due in class
3/14		Midterm essays due at 4:30 (with peer review)
3/26		Field trip to Northside Achievement Zone – leave at 4:35 pm
4/2		Prospectus for final project due
5/6		Final projects due at 11:59 pm
5/9		Civic engagement journals, evaluations, and papers due at 4:30 pm	
	 
	

Principles of Community Psychology
(adapted from Orford, 1992)

1.  What causes problems?
· An interaction over time between persons, social settings, and systems including the structure of social support and distribution of power

2.  How should problems be understood?
· All levels of analysis, from micro to macro, are used, although focus on macro is perhaps most distinctive (e.g., community; neighborhood)

3.  Where should interventions occur?
· As near as possible to the relevant, everyday social contexts

4.  How should services be planned?
· Proactive, seeking out, assessing needs and special risks in a community

5.  What types of interventions should occur?
· Any that help promote strength and relieve distress, with particular attention to prevention and consultation

6.  How should psychology be shared with the “lay” community?
· Information should be shared both formally and informally with a minimum of emphasis on hierarchy and professional prestige.  Self-help and use of nonprofessionals are key concepts



Topics
Articles will be posted on Moodle; dates may shift to accommodate the schedules of guest presenters.

January 29:  Introduction:  orientation to the course and the field

February 5:   Person-in-context:  Ecological perspectives and definitions of community
	
February 12:  Social support and partnerships across social structural identities

February 19:  Risk, resilience, and empowerment

February 26:  Community organizing 
Guest:  Vic Rosenthal, Executive Director of Jewish Community Action

March 5:  Prevention, health promotion, and behavior change

March 12:  Poverty, economic inequality, and wellbeing

March 19:  SPRING BREAK!

March 26:  Trip to Northside Achievement Zone

April 2:  Serious and persistent mental illness
Guest:  Albert Garcia, Peer Support Specialist and Hearing Voices Network facilitator

April 9:  Behavioral health (e.g., obesity, smoking, nutrition, reproductive justice)

April 16:  Structural violence, reproductive justice, restorative justice and the criminal justice system
[bookmark: _GoBack]Guest:  Ann Hite, Equity educator and restorative justice practitioner

April 23:  Topics to be decided by students leading class

May 1:  Topics TBA plus wrap-up activities


Journal Guidelines

	One of the best ways for you to learn from your volunteer experience is to keep track of your activities and reactions.  Your journal provides an opportunity for you to record rich details – specific moments that you expect to remember forever but perhaps won’t even recall with as much clarity next month.  The journal is your personal account; you need to find a style that works for you.  However, there are some basic guidelines that I would like you to keep in mind as you begin journaling.

1.  Confidentiality
You are bound by the strictest code of ethics in your community work.  You may never jeopardize the privacy of someone at your agency.  Therefore, in your journals, you must develop a coded way of speaking about people who have affected you or with whom you are working.  You may use any code that works for you as long as no one else could figure out to whom you’re referring.  
	
The journals are meant to be your personal documents, but I will also ask to review them periodically.  If you wish, you may share them with others in the class, but, in general, I would prefer that no one outside the class have access to them.  I expect that you will not share the journals with anyone at your agency. 

2.  Content
You should write in your journal frequently, while the details are fresh.  Ideally, you should write after each visit to your agency.  One strategy that you may find helpful is to divide each entry into three sections:
· General description:  Your entry might begin with a brief cataloguing of your activities, including how many hours you worked and the nature of your activities at the agency/site that day.
· Reactions:  The heart and soul of your journal will likely be your own reactions, feelings, thoughts, etc. in response to your activities at your site.  I expect you will have a lot more to say earlier in the term, as you settle in, than late in the term, when you’ve learned what to expect from your site.  Nonetheless, take a moment to reflect on what issues, situations, experiences, etc. most caught your attention, and jot down some thoughts in response.  
· Broader issues:  Your journal is an excellent place to note questions and concerns that you would like the group to consider during one of our class meetings.  You might also use it as a vehicle to consider the goals you listed in your learning contract.  If you always ask yourself to think about the “big picture” when you journal, you will almost certainly find the experience more rewarding.

3.  Logistics
In the past, students have found it useful to journal electronically (vs. writing your thoughts down in a literal journal).  GoogleDocs offers a great way for you to keep an ongoing record of your reflections and to share those reflections with me (and, if you decide, with other students).  This is entirely up to you, though.  You can use whatever format works best for your needs.


Prevention and Promotion Worksheet

Please type your responses to the following questions and bring them to class on March 5.  We’ll use them as part of our discussion that day.  I recommend you start early.  The worksheet is not particularly labor-intensive, but finding a good program to review can be, and you may need to order articles through ILL.  If you need help finding a program to examine, please let me know.  Please do not use review articles!  This assignment requires you to analyze one particular prevention/promotion project.  If you are unsure whether your article qualifies, please talk to me before you complete this worksheet.

1.  Full citation for article/chapter that describes the prevention or promotion project (Note:  This should be a scholarly article, not a website, and it should describe the project in detail.  You may use information on the web to help complement what you find in your article)

2.  Please describe the project’s central features (please include, but don’t feel limited to, the following):
a) What is it trying to prevent or promote?
b) How is it trying to prevent or promote it? 
c) With whom is it trying to intervene?
d) How successful was it?

3.  Please examine how the intervention exemplifies (or fails to exemplify) the following key concepts from community psychology and public health psychology:
a) Is the intervention ecological (that is, does it change the environment as well as the individual)?
b) Does the intervention empower individuals, communities, or other relevant parties?
c) Is the intervention offered in a way that emphasizes competence/health over deficit/weakness?  Does it build on pre-existing strengths?
d) Is the intervention culturally-sensitive?  How do the social identities of providers reflect, or fail to reflect, the social identities of the participants?
e) Is the intervention offered within the community (vs. in a professional, distant setting)?
f) Is there an emphasis on collaboration vs. hierarchy (e.g., blurring of helper/helpee boundaries, input from community/clients)?  Does it foster a radiating effect (where others not directly served are also positively effected)?
g) Is the intervention sustainable (likely to be continue indefinitely) and scaleable (able to be delivered to a broader population of participants)?
	
4.  What features are most impressive about this intervention?

5.  Please describe how you would alter this intervention to either make it more successful and/or to increase its consistency with community psychology and public health psychology theory.

Grading Guidelines

Below are the principles I follow when assigning grades to papers.  I have sketched out the qualities associated with each grade interval; I use pluses and minuses when papers fall in between categories or when they have qualities associated with several grade categories.  You will notice that the grades reflect my evaluation of both the content and style of your paper.  If you anticipate problems with either of these domains, please seek assistance from me, the Macalester Academic Excellent (MAX) Center, or any other reliable resource.  Please acknowledge resources you use in a footnote.

	The grade of “A” is reserved for papers that demonstrate unusual mastery of the course material in tandem with original, insightful, and persuasive analysis.  These papers present sophisticated arguments in a style that is compelling and readable.  Ideas are expressed with attention to detail; the logic of the paper is carefully supported by adequate documentation and examples.  The writer anticipates a skeptical reader’s critique and manages to short-circuit rebuttals.  The paper fully addresses the requirements spelled out in the assignment.  Finally, “A” papers are a delight to read because of their careful attention to clear communication and the rules of grammar. 

	The grade of “B” is awarded to papers that demonstrate clear mastery of the course material along with some originality and insight.  These papers present their arguments effectively with few logical flaws, failures of documentation, or grammatical errors.  In my experience, this grade is given most frequently in two cases:  for papers that begin with the germ of  a great idea but do not sustain the argument with maximal effectiveness and for papers that respond to the assignment accurately but without significant innovations.

	The grade of “C” is given to papers that indicate a less-than-adequate grasp of the course material or a flawed writing style.  These papers may be erratic (excellent material mixed with misinformed analysis) or may be consistently lackluster.  This grade, in my experience, co-occurs with greatest frequency in papers that were done in a hurry without careful attention to argument or writing style.

	The grade of “D” is assigned to papers in which there is a serious problem with the course material or with the writer’s analysis.  These papers seem to be those in which the writer has either not read the relevant material carefully or has seriously misunderstood it.  Furthermore, these papers are often marred by significant stylistic problems.  I consider this grade very worrisome and urge anyone who receives this grade to see me as soon as possible.

	The grade of “NC” is reserved for papers that are totally off-base.  Rarely does a student receive this grade after devoting even modest energy to the course material.   A failing grade indicates an inability to express or apply the course concepts in accord with the assignment.  It is imperative that a student who receives this grade speak with me as soon as possible. 


GRADING CONTRACT


Please indicate which activities you intend to complete and the specific percentage you would like each to contribute toward your final grade.

NAME:


Activity (possible % of final grade)		Your %
	Participation, reflection papers, in-class writing  (10-20%)	_____  
	Civic engagement placement (10-15%)		_____
	Class faciitation (15-25%)		_____
	Prevention/promotion assignment (5-10%)	_____
	Midterm essays (15-30%)		_____
	Final project (15-30%)			_____
	

TOTAL PERCENTAGE			100%
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