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内容重視の教授法(Conte nd  Base d  Instruction)と
は？
● CBI is  fundam e ntally a  curricular approach or fram e work, not a  m e thod . The  focus of m ost 

fore ign language  curricula  is  on le arning  about language  ra the r than le arning  to use  language  
for m e aningful com m unication about re le vant conte nt. CBI, in contrast, is  an approach to 
curriculum  de sign that se e ks to re ach a  balance  be twe e n language  and  conte nt instruction with 
an e m phasis  “on using  the  language  ra the r than on ta lking  about it” (Lightbown & Spada, 1999, 
p . 92).

It is  de signe d  to he lp  le arne rs:
● construct knowle dge  and  de ve lop  unde rstand ings about a  top ic  and  a  le arning  task;
● use  language  m e aningfully and  purpose fully; and
● le arn about language  in the  conte xt of le arning  through language .

（https:/ / carla .um n.e d u/ cobaltt/ m od ule s/ p rincip le s/ inde x.htm l）

https://carla.umn.edu/cobaltt/modules/principles/index.html


『内容』とは何か？CBIが目指すものは？



初中級の日本語教育におけるCBIの実践

● 日本語は、他のヨーロッパ言語とは異な

り、その習得が難しいとされるため、少

なくと も 2 年間は教科書に基づいたスキ

ル重視のカリキュラムが必要であろう。

そこで、日本語の初中級レベルでは、教

科書を主教材とした従来のカリキュラム

に CBI アプローチを取り入れるカリキュ

ラムモデルが適していると思われる。

(Kuriyama, K, 2011, 207)

● There are increasing numbers of 
practice reports and research papers on 
CBI in Japanese language classes 

● Japanese is considered one of the most 
difficult languages to learn

● Most textbooks and Japanese language 
curriculum are designed in order to 
build basic skills

● Textbooks remain as the main tool for 
lower -intermediate Japanese classes

● It is appropriate to incorporate CBI 
approaches for first two years 



一年生の日本語におけるCBIの例

● “CRITICAL CONTENT-
BASED LANGUAGE 
INSTRUCTION”: JAPANESE 
ORTHOGRAPHY PROJECT

● J-POP and  fashion 

● Shinji Sato & Kyoko Matsui 
Loe tsche r

(Colum bia Unive rsity)

● Ke iko Kuriyam a
(Ind iana Unive rsity)



ミネソタ大学における日本語プログラム（初中級）

一年生の日本語

１）秋学期

２）春学期

二年生の日本語

３）秋学期

４）春学期

● 『げんき』第1課～第6課
● 『げんき』第7課～第12課

● 『げんき』第13課～第17課
● 『げんき』第18課～第23課

初級

中級



K12 teachers requirement in Maryland

● Te aching  of Re ad ing  in the  
Se condary Conte nt Are as I

● Te aching  of Re ad ing  in the  
Se condary Conte nt Are as II 

Take  away from  course s
1) thinks a loud  
2) Jigsaw
3) Graphic  organize r
4) Pair share
5) Que stion-answe r re la tionship  
6) Pre -re ad ing
7) During-re ad ing
8) Afte r-re ad ing

Reading across  the curriculum 



『げんき』の読み物を活かすには？

● 学生とともに読解のストラテジーを学ぶ

● 読み物を起点とするプロジェクトの実践を試みる



二年生の『げんき』の読み物

● 第13課
● 第14課
● 第15課
● 第16課
● 第17課
● 第18課
● 第19課
● 第20課
● 第21課
● 第22課
● 第23課

● 『日本のおもしろい経験』『満員電車』

● 『悩みの相談』

● 『私が好きな所』

● 『ドラえもん』

● 『オノ・ヨーコ』

● 『大学生のアルバイト』『橋本くんの大学生活』

● 『お礼の手紙』『マリアさんへのメール』

● 『猫の皿』

● 『厄年』

● 『友美さんの日記』

● 『これはどんな顔?』



『げんき』の読み物の構成

1 3 42

Before reading     During reading After reading



Introducing grammar 
and vocabulary in 
meaningful contexts

● Reviewing new 
vocab and kanji 
in context

● Guided tas k

Activating prior 
knowledge

● KWL chart,
● vis ual aide
● Guided 

ques tions

Groups  dis cus s ion on 
relevant 
topics / themes  while 
applying new kanji or 
vocabulary for 
authentic s ituation

Options for pre -reading tasks

Expanding



新しい単語の練習（『大学生のアルバイト』）



新しい単語の意味について考えてみる
（『大学生のアルバイト』）



Additional tas ks

● Dis cus s  how 
pronouns  and 
conjunctions  are 
us ed in the text

● Inves tigate how 
s entences  with 
target grammar 
points  are us ed in 
the text

Comprehension 
guide
● Key words  

recognition
● Gues s ing 

meaning from 
the context

● Inference

Gras p main idea 
with s upporting 
details  from the 
text

Tasks during reading



Comprehensive guide（『猫の皿』



文脈の中の文法（『厄年』）



Tasks after reading

● Visualize the text
● Gallery walk with group members
● Create content questions
● Summarize the text in English
● Group discussion

Author’s 
Perspective

Pers onal 
reaction 
to the text

Content of 
the the text



読み物の視覚化（『猫の皿』）



読み物の感想（『厄年』）



二つの読み物の比較（手紙とメール）



Student survey (summer 2019)



Students’ survey on reading comprehension 
stra te g ie s( be g inning  of the  course )

● Conte xt c lue
● Slow spe e d  in unfam iliar te xts
● Writing  put m y own se nte nce s with 

ne w vocab  & g ram m ar
● Look up  words that I don’t know
● Don’t spe ak words while  re ad ing
● Re ad ing  d ifficult or highe r le ve l
● I p ic ture  what I am  re ad ing  to build  

a  s tory in m y m ind

● Looking  for im portant words
● Skim m ing
● I re ad  a  lot of cookbooks, ad  I just 

look for critical inform ation
● Bre ak words apart like  p re fix & 

suffix
● Follow along  with aud io/ your finge r
● Re ad  out loud
● Conte xt c lue s- find ing  words I know
● Unde rstand ing  g ram m atical parts  

of spe e ch



Reading strategies from your native language can 
be  use d  to com pre he nd  te xts  in Japane se ?

● Ye s
● Re ad ing  slow
● On the  te st, it is  hard  to p ic ture  the  s tory as  

the re  is  a  tim e  lim it, s ince  I have  to translate  
and  figure  out kanji, I som e tim e s do not 
have  tim e

● Can be  d ifficult if unknown kanji do not 
have  furigana

● Additional knowle dge  and / or s trate g ie s?
● Le arning  m ore  kanji and  having  acce ss to 

buy/ re ad  books with furigana
● Re ad  m ore  Japane se  te xts: child re n’s  book 

e asy re ad ing
● More  vocabulary
● Me thods to le arn and  m e m orize  all of the  

kanji re ad ings and  re cognize  the m  be tte r
● Japane se  partic le s
● Practice  re ad ing  faste r& not im m e d iate ly 

going  to translate  for unde rstand ing
● Give  som e  re ad ing  assignm e nt or e xtra  

m ate rials  to p ractice  outside  of c lass



Students’ survey (end of the course)

● Ke y words 
re cognition

● Unde rstand ing  
conjunction

● Unde rstand ing  
how pronounce  
are  use d  in the  
te xt

● Gue ssing  
m e aning  of word  
using  conte xt

● He lps re m e m be ring  ce rta in words
● Ke y word  re cognition is  im portant to  use  re ad ing  com pre he nsion
● I think I can unde rstand  which words to focus in a  te xt
● I though it was good  to m ark the  ke ywords for tim e  sake

● I can sort of unde rstand  how to inte rp re t words by using  conte xt
● He lps m e  unde rstand  what the se  words m e an with conte xt
● Did  not re ally pay atte ntion to the m  but could  gue ss using  conte xt

● Not too d ifficult, use ful
● He lps unde rstand  with conte xt

● This was the  harde st part of the  tasks, but it was a  ve ry im portant 
part of it

● Looking  at kanji I know + words I know + conte xt
● Gue ssing  m e aning  is  ve ry d ifficult be cause  you can’t te ll whe re  the  

word  e nds + it’s  d ifficult to  put into conte xt



これからの課題

日本語教育において内容重視(CBI)の重要性が提唱されながら、初中級での実

践報告は必ずしも多いとは言えない。日本語は他言語に比べて習得が難しく、

最初の二年は教科書に沿った授業をせざるをえないというのが理由のようで

ある。またCBIのアプローチを取り入れたプロジェクトを行う時間も余裕も

ないという現場の教師の声も聞く。しかしながら、リベラルアーツとしての

日本語教育、多様な学習者のニーズを考慮するなら、早い段階でどのように

CBIのアプローチが導入できるか、さらなる試行と教師間の対話が必要であ

ろう。
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Contact information

Em ail: amita@umn.edu



Findings and future considerations
● Com pre he nsive  guide  is  he lp ful and  

could  be  a  e ffe c tive  tools  during  re ad ing
● Stude nt re alize  the  im portance  of 

conte xt afte r com ple ting  a  se rie s  of 
re ad ing  com pre he nsion tasks

● Re ad ing  m ate ria ls  from  the  te xtbook 
could  be  a  g re at tools  whe n vocabulary 
and  g ram m ar is  conte xtualize d  

● Ne e d  furthe r re se arch and  p ractice  to 
se e  how re ad ing  com pre he nsion tasks 
he lp  stude nts  in uppe r le ve l c lasse s

● Work on m ore  scaffold ing  for re ad ing
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